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I. Introduction 
 

Through the second academic year of the COVID-19 pandemic, a critical but challenging time in 

ensuring student learning, UNE’s academic programs and student support services have notably 

continued assessing their educational effectiveness, adapting their methods to meet needs, and 

reporting their results. The University Assessment Committee’s (UAC) Report on the Status of 

Assessment & Quality of Educational Effectiveness at the University: For the 2021-2022 Academic 

Year, highlights the substantial assessment practices that programs and student support services 

have undertaken in the face of the challenges, reviews the aggregated annual assessment reports’ 

data, and makes recommendations that are based on those data to move assessment at the university 

forward. 

 

In the past year and consistent with regional and national trends, workforce staffing shortages, 

leadership transitions, and competing priorities diverted some attention away from assessment data 

collection and analysis in some units. Yet in the face of these challenges, UNE has by and large 

advanced its assessment cycle. Academic programs have notably remained strong in reporting 

their assessment practices by consistently submitting annual assessment reports to the university.  

 

Since the UAC began systematically quantifying and synthesizing the annual assessment reports, 

it has seen an incremental increase in reporting. The number of annual program reports the UAC 

synthesized increased from 40 in academic year (AY) 2015-16 to 46 in AY 2018-19. Following a 

change in focus in assessment reporting in AY 2019-20 in response to the pandemic’s onset as 

described in the UAC’s AY 2019-20 report, the university resumed its typical assessment practices 

the following academic year

/sites/default/files/2021-01/UAC%20Report%20on%20the%20Status%20of%20Assessment%202019-20.pdf
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leadership transitions and staffing shortages, six student support services submitted reports in AY 

2021-22 (Chart 2). 

 

 
 

In this context, the UAC remains committed to continuing its long-term goal of supporting co-

curricular units in engaging in assessment and reporting their results (Final Recommendation 1). 

 

II. Follow-up on Last Year’s Recommendations  
 

In the UAC’s report on AY 2020-21, the committee took time to reflect on its key findings from 

the data that emerged from the first full academic year in the pandemic. The committee found, the 

“pandemic challenged and changed teaching, learning, and assessment…Programs, co-curricular 

units, colleges, and divisions welcomed opportunities and incorporated unique and creative 

methods into their work to support and advance student learning that resulted in unexpected 

outcomes” (18-19). The pandemic forced UNE to quickly adapt, and reinforce its mission to 

prepare “students to thrive in a rapidly-changing world” and its strategic priorities, including 

ensuring “a welcoming, inclusive and vibrant community” by supporting the “diverse 

backgrounds, experiences, and viewpoints…on all of our campuses.” 

 

A. UAC’s Recommendations to Itself 
 

Based on last year’s data and the discussions surrounding the UAC’s AY 2020-21 report, the UAC 

put forth the following four recommendations that the committee and the university as a whole has 

worked toward fulfilling. 

 

1. Support more university-wide, student-facing, and supporting units to define co-curricular 

learning outcomes and assess student learning and programmatic effectiveness. In its previous 

reports, the UAC aimed to bring more co-curricular units, including Athletics, Westbrook 

College of Health Professions (WCHP) Service Learning, and the Centers and Institutes, into 

assessment. The UAC continues to make this a long-term goal. 

 

Actions Taken: Since its first annual report in AY 2014-15, the UAC has consistently focused 

on increasing the number of co-curricular units that assess student learning outcomes. As 

Chart 2 illustrates, the university saw a steady increase in student support services reports 

/sites/default/files/2021-11/UAC%20Report%20on%20Institutional%20Assessment%202020-21.pdf
/president/strategicplan/values
/president/strategicplan/priorities
/sites/default/files/Report%20on%20the%20Qualtiy%20of%20Student%20Learning%20AY%202014-15%20%281%29.pdf
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Actions Taken: As explained above, the UAC updated its handbook, Assessment at the 

University: Guiding Principles, Policies, and Procedures. The process entailed defining its 

mission, vision, and core values; 

/sites/default/files/2022-06/University%20Assessment%20System%20Handbook_June%202022.pdf
/sites/default/files/2022-06/University%20Assessment%20System%20Handbook_June%202022.pdf
/sites/default/files/2022-06/Program%20Review%20Guidebook_Programs%20With%20Specialized%20Accreditation_Updated%20June%202022.pdf
/sites/default/files/2022-06/Program%20Review%20Guidebook_Programs%20With%20Specialized%20Accreditation_Updated%20June%202022.pdf
/sites/default/files/2022-07/Program%20Review%20Guidebook_Programs%20Without%20Specialized%20Accreditation_Updated%20June%202022.pdf
/sites/default/files/2022-07/Program%20Review%20Guidebook_Programs%20Without%20Specialized%20Accreditation_Updated%20June%202022.pdf
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1. Increase in Scaffolding of Assessing Student Learning Outcomes  

 

Two assessment cycles ago, the UAC added a question to the report form asking the stage that 

programs assessed their reported learning outcomes (i.e., introduced, reinforced, and students 

expected to be proficient in learning outcome). In its annual report last year, the UAC highlighted 

that programs more frequently reported data on when students were expected to be proficient in 

the learning outcome than when programs had introduced or reinforced the learning outcome. This 

reporting year, program reports mentioned a wider range of stages when they assessed their 

learning outcomes.  

 

More program reports provided data on when they introduced their learning outcomes (35% in AY 

2021-22, compared to 23% in 2020-21) and reinforced their outcomes (55% in AY 2021-22, 

compared to 45% in 2020-21). Fewer program reports provided data on when they expected 

student proficiency of the learning outcome (68% in AY 2021-22, compared to 75% in 2021-22) 

(Chart 3). Thus, program reports mentioned more scaffolding on the junctures in the curriculum 

when they assessed their learning outcomes.  

 

 
 

Additionally, in four other questions on the AY 2021-22 report form, 13 program reports (33%) 

explicitly mentioned plans for or actions already taken to scaffold their learning outcomes, courses, 

or assignments across the curriculum (with one report mentioning it in response to three of the four 

questions). In comparison, in two other questions on the AY 2020-21 report form, five program 

reports (13%) explicitly mentioned scaffolding. 

 

The college-level reports also highlighted their programs’ scaffolding efforts. “Across programs,” 

the 

https://online.une.edu/
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3. Meeting and Missing the Learning Outcomes’ Benchmarks 

 

Consistently year-after-year, a high percentage of programs have reported meeting or exceeding 

the benchmark of at least one of their learning outcomes. This reporting year remains no different. 

 

On its AY 2021-22 report form, the UAC sought to further validate the data it has collected over 

the years. In its previous form, the UAC had only asked programs for their benchmark and their 

only-
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Other colleges also celebrated the results. The College of Dental Medicine (CDM), another college 

that houses a specialized accredited program, wrote, “Despite the challenges faced by the impacts 

of Covid-19 on our program, the data…[show] that our students are doing well, overall, in meeting 

the learning outcomes.” CAS, which supports programs with specialized accreditation in its School 

of Professional Studies, as well as programs without specialized accreditation in its five other 

schools, noted that, “All the programs reporting on student learning outcomes (SLOs) assessment 

for the academic year 2021-22 have identified areas of strength/success in student achievement of 

program SLOs.”  

 

But, understandably, considering the nature of learning 

/dentalmedicine
/sites/default/files/uac_report_on_the_status_of_assessment_2018-19.pdf
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establishing or needing to establish benchmarks for their learning outcomes (one report mentioned 

it in response to four of the seven questions). Two out of UNE’s five colleges also highlighted the 

need in their college-level reports. CAS identified the request from “several programs…[for] 

setting benchmarks for the SLOs being assessed.” CDM explained, “We are still working to 

determine appropriate benchmarks for certain measures.” Thus, “some of our data [are] still 

difficult to interpret.” 

 

The UAC set a goal in its report on AY 2019-20 to add a resource on benchmarks to its web page 

(p. 24). Due to other priorities, the UAC could not meet its goal, but it plans to add that resource 

this year (Final Recommendation 3). 

 

4. Taking Data-Informed Actions to Advance Student Learning 

 

Since the UAC began systematically collecting annual program assessment reports, it has noticed 

the vast majority of program reports mentioning the data-informed actions programs plan to take 

in the coming academic year to improve student learning. The data from this reporting year are 

nearly commensurate with the last reporting years. This reporting year, 93% of program reports 

mentioned their plans to take data-informed actions, compared to 90% in AY 2020-21, and 96% 

in AY 2018-19. Among the responses in AY 2021-22, the following three topped the list: 63% of 

program reports discussed plans to review or modify their curriculum or course content, 55% 

reported plans to review or modify their assessment measures, and 35% reported plans to analyze 

their data. 

 

Several program reports also mentioned expanding their program offerings or engaging in UNE’s 

regular program review process. For instance, four program reports (10%) specified expanding or 

promoting their majors, tracks, or concentrations. Five program reports (13%) noted engaging in 

a regular program review or establishing a strategic plan. (See Appendix B for an update on the 

recent program reviews.) 

 

The college-level reports applauded their programs’ plans to engage in more student and curricular 

assessment and mentioned their own plans to support these efforts. WCHP noted that its “Dean’s 

office is planning to assist with [its programs’] efforts to strengthen their curriculum, data 

collection, and program assessment.” To do this, the Dean’s office will schedule a retreat that is 

“focused on program assessment,” provide training and mentoring to programs to complete the 

annual assessment report form, and offer support to programs “to improve identified areas that 

need special attention.”  

 

COM also continually reviews and updates its curriculum and assessment practices to meet student 

and disciplinary needs. For instance, its college report explained, “Assessment outcomes were 

reviewed in the [Curriculum Advisory Committee’s] Subcommittee on Assessment and were 

found to be on par with prior classes.” In several classes, COM modified and implemented grading 

schemas, rubrics, and assessment measures that directly align with the learning objectives. 

 

Through its assessment practices, CPS has also found more opportunities for growth. In its college 

report, CPS explained that its “programs participate in a unique and collaborative assessment 

/wchp
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with meaningful program assessment and improvement and communication with Course 

Directors.”  

 

B. Co-Curricular Units and Divisions 
 

The six annual student support services assessment reports submitted this reporting year highlight 

several areas’ active engagement in the annual university-wide process of assessing student 

learning and reporting their results. Like the academic programs, the co-curricular reports highlight 

more scaffolding the assessment of their learning outcomes, meeting or exceeding their learning 

outcomes’ benchmarks, and taking data-informed actions to advance student learning. Yet the 

decrease in the number of reports in AY 2020-21 and AY 2021-22 underpins the persistent 

/studentlife/student-affairs
https://athletics.une.edu/
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athlete once per year, and tracks student-athletes’ GPAs and academic standing, and retention and 

graduation rates. The Student Access Center collects data on the number of students who register 

with its office each semester, the programs those students are enrolled in, and the proctoring hours 

it provides to students with accommodations who take their exams in the Biddeford and Portland 

campus Test Centers.  

/studentlife/student-access-center
https://library.une.edu/
/global/ed
/global/ed
/sasc


 
UAC Report on AY 2021-22, Submitted Fall 2022 

p. 13 

 

between June 2021 and May 2022, Library Services offered “a total of 98 [in-person and online] 

sessions that reached 2,152 students.” (For more on the Library’s offerings, see Appendix A, 

Library Services). 

 

This reporting year, unit-level reporting on training and assessing student leaders and student 

employees stands out. Compared to 33% in AY 2020-21, 83% of co-curricular unit reports 

mentioned that they responded to their assessment findings by providing trainings or workshops 

to student leaders or employees, and assessing student learning from those offerings. Student 

Affairs opened its division report recognizing student trainings and the assessment of those 

trainings as a strength. In “this years’ findings,” the division wrote, a “strength is with our student 

employees…who receive excellent training and show strong results on learning assessments.”  

 

3. Increase in
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Since AY 2018-19, the year after the UAC noted that a high percentage (56%) of co-curricular 

unit reports mentioned missing at least one of their learning outcomes’ benchmark, the data have 

remained around or below 20%. This reporting year, for instance, 17% of co-curricular unit reports 

mentioned missing at least one of their learning outcomes’ benchmark (Chart 9). 
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Curriculum) that can serve as a model for assessing the new undergraduate general education 

curriculum. 

 

More than seven years before this pilot process, faculty in CAS’s eleven general education 

curricular areas (e.g., advanced studies, critical thinking, and human traditions) began assessing 

their area’s learning outcomes essentially in individual groups and annually reported their findings. 

CAS’s general education assessment coordinator summarized those eleven reports in one report 

that the UAC then incorporated into the aggregate data for its annual report. During those same 

years, WCHP also assessed and reported annually on the student learning outcomes of its 

integrated health sciences (IHS) courses
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2. Re-Envisioning Co-Curricular’s Assessment Processes 

 

As the new general education curriculum and assessment process take shape, UNE’s co-curricular 

divisions have also been planning to modify their assessment practices. The AY 2021-22 Library 

Services and Student Affairs division-level reports highlighted their plans. 

 

Library Services anticipates making modifications to align its existing student learning outcomes 

and assessment practices with the new general education learning outcomes and 
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professional staff feel recognized and included, and receive opportunities for intellectual, 

professional, and personal growth.  

 

When the UAC undertook revising its handbook in AY 2021-22, it wrote a vision statement and 

core values that has DEI goals. The mission statement avows: 

 

The UAC will realize and further our mission by expanding, promoting, and facilitating 

equity-based and equity-driven assessment practices through academic and co-curricular 

assessment resources, programming, and collaborations to ensure the university’s 

educational effectiveness for all students. 

 

One of the UAC’s five core values, equity-driven, declares: 

 

Grounded in the purpose of achieving educational effectiveness for all UNE students, the 

UAC promotes equity-driven assessment practices that impart a comprehensive and 

diverse curriculum, use data-tested equitable assessment measures, and examine student 

learning metrics on the varied experiences, needs, and aspirations of the UNE student 

population. 

 

Guided by current scholarship in assessment, the UAC also collaborated with CETL to begin 

introducing equity-driven assessment practices to the university. As discussed in the above section 

on last year’s recommendations, the UAC and CETL organized a three-hour workshop on equity-

driven assessment, led by two leading scholars in the field, and launched an FPLC on the topic. 

To further the FPLC teams’ goals, the OIRDA identified and shared trends in final grades data that 

it disaggregated by, for instance, students’ race, gender, first-generation status, and Pell grant-

eligible status over a seven-year period. Those data helped spur further discussions in the team 

meetings on students’ diverse classroom experiences, and methods faculty can use to reach all 

students. 

 

CETL has continued its work to further diversity, equity, and inclusion in teaching and learning 

practices. In its Teaching Scholars program, for example, two faculty members have been 

collaborating on a two-year-term project to better understand DEI-driven teaching methodologies 

and increase their use at the university. One of their projects, which included CETL and several 

other faculty and professional staff, resulted in a self-paced, non-linear, online guide, entitled the 

“CETL Guide for Inclusive, Equitable Course Design,” that includes equity-driven pedagogical 

and assessment tools and resources. CETL has also provided resources on reviewing syllabi and 

course design that better promote diversity, equity, inclusion, and students’ sense of belonging in 

the classroom, and offered a workshop through edX, called “Teaching & Learning in the Diverse 

Classroom.”  

 

Moreover, the AY 2021-22 annual program assessment reports highlighted DEI initiatives at the 

program level. Eleven 

https://une1.sharepoint.com/sites/cetl/SitePages/Diversity,-Equity-and-Inclusion-Programs-and-Resources--Fall-2021.aspx
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1. Support more student-facing and -supporting co-curricular units to engage in assessing student 

learning and programmatic effectiveness, and reporting on their results through the university-

wide annual assessment cycle. 

 

2. Offer more assessment-related professional development opportunities to the university 

community. 

 

3. Add more resources to the UAC’s assessment resources web page for academic and co-

curricular areas to assist with enhancing data collection and analysis approaches, including a 

resource on establishing student learning outcomes’ benchmarks. 

 

4. Explore either adopting alternative methods co-curricular areas can use to report their 

effectiveness data to the UAC or retooling the annual student support services assessment 

report form to include questions that better reflect co-curricular areas’ methods of assessing 

their effectiveness. 
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Appendix A: 
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Since the fall and spring findings are consistent, even though we had low participation (20% return 

rates) the likelihood that the findings are robust increases with each semester. The findings could 

indicate that upper division courses are capitalizing on the learning in lower division core and 

major coursework, or they could indicate that upper division courses may need to increase their 

sophistication and difficulty level.   

 

Overall, the assessment results from this past academic year indicate that over 80% of students are 

meeting and/or exceeding expectations in effective communication in their coursework. Slightly 

fewer students meet that goal in Core Curriculum courses and 100 and 200 level courses, and this 

may reflect developmentally appropriate increases in communication skills across the curriculum.   

 

College of Dental Medicine (CDM) 
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¶ Addition of more OSCEs to assess competency, based on objective testing through direct 

observation; 

¶ Creation of case criteria for CSAs and continued review and revision of rubrics; 

¶ Comprehensive review and revision of SSA rubrics; 

¶ Implementation of comprehensive case documentations to improve student reflection and 

self-assessment in the third and fourth year; and 

¶ Development of Department Chairs to be involved in meaningful program assessment. 

 

College of Osteopathic Medicine (COM) 
 

Overview of COM Assessment System  

 

The University of New England, College of Osteopathic Medicine (UNE COM), assesses the 

progress and performance of its osteopathic medical students in an array of methods.  

 

Student progress in the preclinical curriculum (years 1 and 2) is assessed by periodic high-stakes 

written exams in the Osteopathic Medical Knowledge (OMK) I & II courses (delivered through 

ExamSoft); additional oral exams in the Osteopathic Medical Knowledge II course; and high-

stakes written and competency-based practical assessments in the Osteopathic Clinical Skills 

(OCS) I & II courses. Additionally, formative assessment is ongoing during the preclinical years 

through peer evaluation, reflective essays, and other means. Upon completion of the preclinical 

curriculum, students are required to pass the first in a series of licensing exams from the National 

Board of Osteopathic Medical Examiners (NBOME) entitled the Comprehensive Osteopathic 

Medical Licensing Examination of the USA Level 1 (COMLEX-Level 1). Practice and gateway 

exams in the form of Foundational Biomedical Science Comprehensive Osteopathic Medical 

Achievement Test (COMAT FBS) and Comprehensive Osteopathic Medical Self-Assessment 

Examinations (COMSAEs) are administered with required benchmarks that provide information 

regarding a student’s readiness to take the high-stakes COMLEX USA Level 1 examination 

successfully. Students are required to take and score a 500 on a COMSAE within 1 month of sitting 

for the COMLEX-USA Level 1.  

 

In the clinical curriculum (years 3 and 4), also known as clerkships or rotations, student progress 

and performance are assessed through a variety of means. In year 3, osteopathic medical students 

are assigned to a core clinical clerkship site. Assessments include standardized preceptor 

evaluations, self-evaluations and the NBOME’s Comprehensive Osteopathic Medical 

Achievement Test (COMAT) series, a nationally standardized assessment that assesses student 

performance on each of the core clerkships: family medicine, internal medicine, psychiatry, 

obstetrics and gynecology, pediatrics, and surgery. As part of the clinical curriculum, students are 

required to pass the second national examination in NBOME licensing series, the COMLEX-USA 

Level 2 Cognitive Evaluation. This is a high-stakes nationally standardized written examination, 

which measures fundamental clinical skills and application of medical knowledge. Students are 

required to take and score a 500 on a COMSAE within 1 month of sitting for the COMLEX-USA 

Level 2. Of note, the COMLEX-USA Level 2 Physical Examination has been “suspended 

indefinitely” and accreditors require individual colleges of osteopathic medicine to create a process 
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to certify students meet the core minimum benchmarks indicated for physical examination skills 

as a condition of graduation. 

 

Trends, Adjustments, and Advancements in COM’s Assessment System  

 

UNE COM student performance has been very strong in all national metrics. Our students continue 

to exceed the national passing mean on both COMLEX Level 1 and Level 2 CE. In the past 

academic year UNE COM’s pass rate on Level 1 was 97.75% (national average: 94.35%) and on 

Level 2CE was 98.87% (national average: 95.60%).  

 

For the vast majority of students, the final measure of medical school success is placement in a 

residency program. Our residency match rate this year was 99.4% (via the National Residency 

Program, NRMP). The national MATCH rate average for all applicants was 80.1% with the mean 

for DO schools at 91.3% and for MD schools at 92.9%. 

 

Student outcomes are excellent, and we continue to anticipate and respond to the changes in 

preclinical and clinical education. Student satisfaction has continued to improve regarding 

academic and career advising in years 3 and 4 per yearly and exit surveys.  

 

Improvement in exam question writing has been a significant area of focus. We continue to revise 

examination tagging, naming, and organization to allow for improved item assessment tracking, 

exam analysis, and exam blueprinting. We have held a number of faculty development sessions on 

exam question writing, review, and exam analysis to ensure all assessments are preparing students 

not only for the Boards, but also for the clinical environments in which they will be working. We 

also implemented ExamSoft as a tool for rubric examinations in clinical skills to allow for better 

assessment tracking, analysis, and feedback to students. This will allow us to better track 

competencies across exams, courses, and years. 

 

We continue to improve and expand our advising program during the clinical portion of the 

curriculum to ensure student success in the National Residency Match Program. A major 

component of this is to maintain and improve the pass rate of COMLEX Level 1 & Level 2 CE 

due to their critical role in residency placement. While having our mean scores exceed national 

metrics is a major accomplishment, a more critical statistic for residency placement is whether a 

student passes the examination or not.  
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Appendix B: 

Update on Regular Program Reviews and Three-Year New Program Reviews  

 

1. Regular Program Reviews 
 

For nearly twenty years, UNE’s academic programs have been engaging in a comprehensive 

program review. Programs with specialized accreditation complete their internal review the 

semester following their full reaccreditation review. Programs without specialized accreditation 

complete their internal review on a seven-year-cycle. Using programmatic and institutional data, 

including those from the annual assessment reports, programs take a close examination of their 

offerings and operations and create a strategic plan that includes a series of strategic priorities and 

action items that they will complete before their next scheduled review. 

 

In AY 2021-22, the following programs completed a review: CAS’s Education and Environmental 

programs; CPS’s Applied Nutrition, Science Prerequisites for Health Professions, and Public 

Health; and WCHP’s Nurse Anesthesia, 
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